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Ready, Respectful and Safe: Behaviours for Learning and Life Policy 

Our vision:  

Our vision is to provide an inspiring curriculum that will engage all learners to be successful and proud within 

their learning at school and beyond. We recognise that our community is diverse and unique and we will 

nurture and celebrate this so that children, staff and families feel proud. With our words and actions we will be 

determined to strive for excellence for our children and their community. By ensuring support and kindness 

for all we will flourish and grow.  

We will seek to be:  

Supportive: we will work hard to provide support and inclusion for all   

Kind: we will communicate kindness and care in everything we do (care)  

Inspiring: our curriculum and learning opportunities will inspire and engage all learners  

Determined: we will strive for excellence in everything we do   

Unique: we will be proud of our unique and diverse community and the curriculum that we offer 

 

The scope of this policy  

‘Treat a child as though they already are the person they are capable of becoming’ Haim Ginott  

This policy seeks to set out a way of working with all children across school, setting clear boundaries 

and expectations and supporting all children in their learning journey at school. Our behaviour policy 

will be guided by the following agreed principles: 

 all behaviour is communication,  

 each child has the potential to become a respectful and proud member of our school 

community,  

 most children will get it ‘wrong’ sometimes, this is part of their behaviour for learning journey 

and requires a fresh start approach,  

 all adults have the responsibility of working with children to help them get it ‘right’ so that they 

develop and grow academically and socially 

 all children need to be given clear and fair boundaries that will support them to be safe and to 

succeed 

 all children need feedback and recognition for their academic and behavioural improvements 

and effort, whether they are ‘always’ showing ready, respectful and safe behaviours or whether 

they are showing huge improvements to being ready, respectful and safe.  

Aims of the policy  

‘Getting the culture right is pivotal. With the right culture, the strategies used become less 

important. The culture is set by the way that the adults behave’ Paul Dix  

This is true of adults in school and all adults in the life of each child.  

As a school we believe that: 

 All children have capacity to get it ‘right’ – even if this is with support  

 Where children struggle to follow routines or expectations, we need to look at the reasons why. 

There is always a solution that will work, even if it is for a short time.  

 High expectations need to be communicated at all times by all adults: 

 To support understanding we need to show children why we ask them to behave a certain way 
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 Giving positive feedback is motivating and engaging, we should seek to do this about behaviour as 

well as learning. We should catch children being Ready, Respectful and Safe and tell them we have 

noticed!   

 Children are not born knowing how to behave, it takes the adults around them to model, teach and 

show them how it is done.  

 At the heart of great behaviour sits strong relationships: we believe that strong relationships help 

to make children feel included, valued, trusted and builds their self-belief.   

 Clearly promoting a Ready, Respectful and Safe culture and approach at our school will bring 
positive change for all 
 

This policy links with: Anti-Bullying Policy, Positive Handling Policy, PSHE Policy, Exclusions 

Guidance from the DfE:  https://www.gov.uk/government/publications/school-exclusion  

Understanding behaviours in an inclusive way: together  

All behaviours are communication and whatever choices children are making, they are communicating 

something to us. It is our job as educators and parents to find out what this is and celebrate it or develop 

it to be different. It is vital that parents share with us any changes that may be affecting their child or 

let us know if their child has any worries, anxieties or difficulties that may be affecting their child’s 

engagement or behaviour. Parents know their children best and we need you to help us with this!  

Some behaviour choices can come from children having additional needs; this means that the child’s 

response is not a choice but reflects their needs. This may include social communication needs, trauma 

or attachment issues that may have been experienced in early life, anxiety or poor mental health, 

relationships with parents or family or a sensory need. We will always seek to recognise, adjust our 

responses and support children where conforming may be difficult.  

We will however, also teach ways for children to understand and meet societies social expectations 

differently. All children can learn different strategies for working within groups and becoming aware of 

the needs of others as well as their personal needs.   

Challenges can sometimes come from a clash of expectations or values from home and school. We will 

always seek to understand our parents' viewpoint and give time to explaining ours. When we find a way of 

working together things will always improve.  

It is also important for parents to understand that in a large school with little outdoor space, things will 

go wrong. When we respond, we will always seek to get both sides to reflect on their own behaviour choices: 

there are always 2 sides to a story and then there is the truth.  

https://www.gov.uk/government/publications/school-exclusion
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As a school we are expected and aim to run an inclusive school. To do this well we need all staff, 

children and parents to understand the difference between being fair and being equal.  

Behaviour is everyone’s business  

‘Every child needs a champion’ Rita Pearson  

No matter who you are, what your role is, everyone has a part to play in creating ready, 

respectful and safe citizens of the future. To do this, all adults, children and parents within our 

community are asked to follow our STRONGER TOGETHER approach and in our roles, support children 

to do this too.  

To get this right we have created charters to show what:  

 all adults in school need to do to support children being Ready, Respectful & Safe 

 we expect from our children for them to be Ready, Respectful & Safe, with support  

 parents and carers can do to support their children to be Ready, Respectful & Safe 

Our promise is that all adults in school will follow our Be Ready, Respectful and Safe Adults Charter.  

BE READY: All adults will:  

 Be ready and organised to deliver quality learning, including the classroom environment 

 Have high standards, clear expectations and strong routines to support children 
 Engage all children through providing inspiring learning opportunities everyday 
 Model and support children so they know what to do: using visuals and scaffolds to help 

 Use strategies to support focus, attention and safety such as carpet spaces, table feedback, 
seating places, full class attention before we begin, safe spaces offered where needed etc   

 Give reminders and help children to get it right: always try to catch this happening  
 Give specific praise and recognition for learning, behaviour and effort 

 Talk about growth mindset and what it looks like so that children can build a ‘can do’ attitude 

when learning gets hard.  

 Teach and model kagan structures to support collaboration, team work and cooperation 

 Make sure that expectations are clear, age appropriate, modelled and reinforced for children 
 Use a variety of ways to support communication and understanding: visuals, tone of voice,  

gestures and signs  

FAIR VS EQUAL 

ALL ADULTS and CHILDREN in our community need to understand the following differences 

EQUAL means the same 

We will not be treating children exactly the same as children are individuals and need     

different things  

Being FAIR means that we will do our best to give every child what he or she needs to be 

successful 

What one child needs and what another child needs to succeed may be very different  

We will always try to be FAIR but this means that things won’t always be EQUAL  
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 Use recognition of some to inspire others: put most attention on the behaviours we want to see 
 Recognise if and when we get it wrong and work with parents to put it right  

 

BE RESPECTFUL: All adults will:  

 Model, practice and apply respect towards all children, staff and parents 
 Name and praise respectful behaviours and good manners, explaining why this is important  
 Model empathy, kindness and compassion to all, encourage this in children too 
 Take time to listen and value the ideas of others – promote differences, similarities and 

understanding  
 Use circle time to discuss and reflect on social behaviours 
 Show pride in their class to build self-belief and reinforce positive behaviour choices  
 Use clear restorative strategies for solving problems:  what has gone wrong, why and how can 

we make it better? 
 Use kagan partners to build respect for working with others 
 Seek to understand children’s needs and emotions - use Zones of Regulation (coming soon)  
 Take care of school/class property and promote this with children too  
 Promote effort, achievements in work and behaviours through use of class dojos and a proud 

wall in every class  
 Take every opportunity to set team challenges and positively reinforce team work in classes 
 

 

BE SAFE: All adults will:  

 Have high expectations for safe behaviours that are clear and shared regularly  

 Make sure that routines are clear, consistent, known by all and stuck to 

 Ensure that children’s voices are heard and acted upon within school  

 Teach and explain what being safe looks like and why it is important – in class, moving around 

school and at less structured times  

 Explain why being safe is important 

 Recognise and praise behaviours that help others learn and play safely – create good habits  

 Encourage children to THINK: only saying things if they are True, Helpful, Inspiring, Necessary 

or Kind.  

 Use PE lessons and other opportunities to teach games, modelling safe play and moving safely  

 Teach what personal space is: reinforce at all times, including through PSHE lessons and PE 

 Monitor gates to playground to keep the grounds safe 

 Make sure any visitors in school are DBS checked and are recognisable within school   

 Take note of any safeguarding concerns, sharing with parents, where appropriate  

 Provide First Aid and medical help to keep children healthy and parents informed  

 Provide a safe space for children who struggle to remain calm and may need support with 

managing their emotions  

 Work with parents to help children with settling in school and with their friendships  

 Model use of kind, respectful words in order for children to keep each other emotionally safe  

 Provide assemblies and lessons promote children being physically and mentally safe.  
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Our Whole School Charter broadly sets out what Ready, Respectful and Safe looks like at our school.  

 



   
 

 6  
 

Our class charters will be co-constructed to illustrate the ways in which the expectations can be achieved (the 

behaviours are at an age-appropriate level) Class Dojos will be linked to each point so parents can get feedback 

on if their child is being Ready, Respectful & Safe.  

All adults will support children to show:  

Whole School Charter  BE READY 

In EYFS In KS1  In KS2  

Listen  Good sitting Whole body listening Listen and think 

Participate  Good looking Talk and take part Participate, sharing my ideas  

Be Independent  Good listening To try for myself  Use 3 before me  

Be organised  Get myself 
ready  

Have the things I need  Select the things I need 

 

Whole School Charter BE RESPECTFUL  

In EYFS In KS1  In KS2  

Value others  
Listen and help  

Listen to others ideas Listen to different 
opinions 

Be kind Be kind with our 
bodies and 
words  
(Take turns)  

Show kindness in our actions and words Think before we 
speak or act. Treat 
others with kindness  

Be proud of ourselves 
and others   Use good 

manners 

Be proud of ourselves and others Give and take 
compliments and 
praise 

 Look after our school and class property   

 

Whole School Charter BE SAFE 

In EYFS In KS1  In KS2  

Move safely around school  
Safe walking. 

Fantastic walking. Move safely (with my class 
and on my own) 

Safe bodies at all times  Gentle hands and feet  Safe bodies at all times Safe inside and out  

Build friendships  Kind words Use kind words and give 
praise  

Include and recognise the 
skills of others 

Be emotionally aware  Learn about my 
emotions. 

Share my emotions. Control my emotions 
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Parents Charter: We need your help!  

To support us getting this right; we need parents to make sure that:  

CHILDREN ARE READY: 

 children are well rested and have had breakfast before school 

 children have a book bag, read at home and bring it in every day 

 children are in school and on-time, every day that they are well  

 talk to your child about the school menu so they know what is on offer and choose well 

 children have their uniform, outdoor clothing and things that they need 

 you talk to your child about their learning, look at Class Dojo together and ask what they have 

done 

 you help your child to complete their home learning and bring it back into school 

 you help your child get their things ready for school, encouraging independence 

 you spot when your child is ready and praise them for this 

 let us know of your child is struggling, then we can help them by giving the right support  

 you support your child to be independent in getting ready: coat, getting dressed, shoe laces, 

equipment ready for school  

CHILDREN ARE RESPECTFUL: 

 you acknowledge and praise your child’s positive behaviours and the recognition they have 

received  

 encourage your child to be happy when others get recognition too, feeling proud of others is 

important  

 you recognise that all children will get it wrong sometimes and together we can make this 

better  

 you talk to your child positively about school, raising any concerns you may have respectfully 

so that we can work together to make it right  

 use the right channels to raise any concerns – we will always make time to put things right  

 speak to adults and other children in school with respect. If we want a safe school, we all have 

to act safely.  

 Share good news and achievements that your child has made outside of school  

 Attend parents evenings, read newsletters and offer your support, where you can for what is 

happening at school  

CHILDREN ARE SAFE:  

 Make sure we know who is picking your child up 

 Act safely and respectfully around the school site so that we all feel safe 

 Let us know if your child is concerned or feeling worried about something  

 Work with us if things aren’t going right: together we can quickly make it better  

 Talk to your child about their emotions and encourage them to share  

 Support expectations within school, understand that all children being Ready, Respectful & Safe is 

important  

 Make sure your child does not have unsupervised time on the internet without you checking what they 

are saying, doing and what others are saying and doing to them  

 Remember that social media should not be used before the age of 13  

Our new Home/School Agreement will be the adults charter and the parents charter  



   
 

 8  
 

In school support for if things are going wrong:  

 

What leaders will do: 

 Support and advise staff in managing learners with more complex and challenging behaviours  

 Support staff to consistently follow this guidance  

 Celebrate staff, leaders and learners whose effort goes over and above 

 With staff, keep good communication with parents in order to make positive changes  

 Work in partnership with staff, children and families with external agencies and internal support 

 Know their phase - what is working and what the trends for ready, respectful and safe behaviour 

are: positive and negative  

 Develop SEMH and behaviour interventions for a fixed term to improve any negative choices 

that children may be making  

 The Deputy Headteacher for Inclusion will seek to support staff to meet the needs of children 

with special educational needs or disabilities to give children the maximum chance of success 

 The Deputy Headteacher will communicate with parents about the need for a reintegration 

timetable if things are going wrong and are risky or unsafe  

 Senior Leaders and the Headteacher will make decisions about changes to provision, timetables 

that may be needed 

 The Headteacher will make decisions about any use of internal or external exclusion, including 

fixed term and permanent exclusion.  

www.gov.uk/government/publications/school-exclusion 

 

The role of therapeutic support in our school and how it supports children and parents:   

At Lily Lane we have a specialist team, including counsellors and Art Therapists, available to work 

therapeutically with children who are experiencing difficulties with their behaviour, ability to cope 

in school, mental health and emotional wellbeing. When children are experiencing a problem or 

difficulty, they may express this through their behaviour at home or in school. Adults in school may 

notice that a child’s behaviour has either changed or is causing some difficulties for them within 

the classroom and school. In this case, the class teacher/ year leader/phase leader/ SENCO/ 

Inclusion DHT may contact the parent to find out whether anything has changed at home and 

whether the parent also has some concerns. If the parent would like school to support their child 

with their wellbeing or mental health, the child can be referred to one of our specialist team for a 

course of therapy.  

Before a child begins a course of therapy, the therapist will gather some information from the 

parent and the class teacher about the child, the presenting difficulties and any significant events 

or circumstances that may be affecting the child’s wellbeing. The child and the therapist will then 

begin the work together, which will take place for one hour per week in the same room. Although 

counselling and Art Therapy are different forms of therapy, they have the therapeutic relationship 

in common. For a child, knowing that the same person will be there for them each week, is in itself 

a powerful and healing experience. During the course of the hour, the child will be invited to 

http://www.gov.uk/government/publications/school-exclusion
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explore the materials and express themselves through art or play and sometimes talking. For 

primary age children, explaining how they are feeling and exploring their difficulties by talking, can 

be difficult. Showing how they feel by their choice of play materials, story making and art work is a 

very accessible way for children to process their inner, emotional difficulties and concerns. 

Spending time regularly in the room with the therapist is generally experienced by the child as an 

enjoyable and comforting time in their week.  

Measuring the outcomes of therapy can be variable. Sometimes, children’s behaviour in the 

classroom or their relationships with their peers can noticeably change fairly quickly and for other 

children, any noticeable changes can take longer. Children in therapy frequently report that they 

feel better and more confident as a result of the therapy. The therapist will review the work done 

with the child and report back to the parent on a regular basis and will always welcome questions 

and comments from parents. 

Children are referred for therapy for a variety of reasons. They include;   

 Bereavement 

 Any other loss or change in relationships at home or school-for example, parental 

separation or a new sibling 

 Illness of an important person to the child 

 A particular significant event that has happened at home or school 

 Friendship or other relationship difficulties 

 A diagnosis for the child with their physical or mental health 

 A neurodiversity diagnosis such as ASD or ADHD 

 Social worker involvement with the child’s family or Looked After children 

 A recent and unexplained change in a child’s behaviour or presentation 

 Children who are withdrawn or find it difficult to talk to adults in school 

 Behaviour which negatively affects the child’s ability to experience success in their learning 

and relationships within school.  

  

What parents can do if they are concerned about their child’s behaviour, ability to cope within 

school or mental health:   

If you are concerned about your child’s behaviour, ability to cope within school or mental health 

and wellbeing, you can contact school by email to admin@lilylane.manchester.sch.uk We will 

arrange a meeting to discuss your concerns. If we think that our therapeutic support may help your 

child, we will add the child to the waiting list for one of our therapists. We will contact you when a 

space becomes available and ask you to give consent for the therapy to commence as well as take 

some relevant and up to date information about the circumstances surrounding the child.  

 

 

 

mailto:admin@lilylane.manchester.sch.uk
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Putting this policy into practice to develop and acknowledge children’s Ready, Respectful & Safe 

behaviours  

General support for developing Ready, Respectful and Safe behaviours will be provided through 

the following: 

❖ Offering an inspiring and inclusive curriculum that will seek to engage all learners, increasing 
motivation and positive behaviours for learning.   

❖ Day to day interactions will provide a warm welcome to school, model and develop language and build 
trusting relationships between adults and children. We will use humour and kindness to put children 
at ease. We will give reminders but framed within a belief that all children can make the right choices.   

❖ A Personal, Social and Emotional curriculum that children will access throughout their schooling, this 
will include valuing and learning about differences, moral issues and a strong focus on what makes 
good relationships. Lessons will include honest conversations, circle times and will address the 
statutory curriculum content. This curriculum area will also include building an understanding of the 
Protected Characteristics  

❖ A Religious Education curriculum that will build understanding, tolerance and respect for others  
❖ Access to Outdoor Learning, Forest School and the nature that is available to us on our school site to 

promote awe and wonder  
❖ Organisation of class roles and responsibilities to allow all children to take on some responsibilities and 

be part of making their class team work well together  
❖ Opportunities to take on pupil leadership roles such as School Council, Subject Leaders,  ECO Squad, 

and Digital Champions  
❖ Weekly assemblies and Big Questions that will inspire thinking, engagement and pride in our school  
❖ Our approach to Spiritual, Social, Moral and Cultural curriculum and awareness raising 
❖ We will feedback positives to parents through Class Dojo and we will frame any conversations 

regarding behaviours that need changing in a belief that the change needed can be made.  
 

General recognition of effort and improvements for self and for the class team  

❖ Class Dojo points, linked to Ready, Respectful & Safe expectations  
❖ Feedback in lessons  
❖ Positive messages home on Class Dojo and the use of Good News Postcards  
❖ We will proudly show what the class have been up to on Class Story  
❖ Class Compliments will be given out for being spotted around school for your Ready, Respectful 

and Safe behaviours. There will be a half termly full afternoon Golden Time experience for every 
class who increase the number of Class Compliments that they gain each half term. Each class will 
chart their Class Compliments on their We Are Proud Wall.   

❖ Termly letter of recognition for children who have had no resets 
❖ Access to a weekly Golden Time session (open to all children who have had no resets that week)  

Teachers agree with children a set list of activities that the class would like to do during 
Golden Time: this is then chosen each Monday using the generator, as a motivational tool   

❖ WE ARE PROUD boards in every classroom  
 

Recognising proud, exceptional behaviours that go above and beyond 

❖ Proud, exceptional learner SHOUT OUTs at assembly, recorded in the Proud, Exceptional Learners 
books  

❖ Child of the Week - based on Ready, Respectful or Safe (weekly celebration assembly) 
❖ Child of the Term - based on Ready, Respectful or Safe (termly celebration assembly)  
❖ Celebrating achievements via Whole School Story on Class Dojo  
❖ WE ARE PROUD boards in every classroom  
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Sometimes getting the Child of the Week jumper can feel like a step too far, it can also mean that children 

fail afterwards as keeping up their effort is hard to maintain. We will be using our Child of the Week for 

ongoing Ready, Respectful and Safe behaviours that have been above and beyond what is expected 

normally and are consistently shown. For children who find it hard to meet these standards, we 

will provide additional opportunity for their improvements to be recognised.  

Recognising improvements in behaviour for children who find Ready, Respectful and Safe 

behaviours  a challenge:  

❖ Huge Improvements certificate - half termly in last assembly  
❖ The chance to earn extra Class Dojo points or Class Compliments for the class if children 

are seen doing something that they find tricky – so that they get greater recognition from 
classmates too 

❖ Positive messages home via Class Dojo or phone calls  
 

Putting this policy into practice to respond to and change children’s behaviours that are not 

Ready, Respectful or Safe.  

‘You can land a sanction with a hard edge or you can land a sanction with an immediate reminder of the 

child’s previous good behaviour. Done well, with good timing and perfect tone, there is a little magic here’ 

Paul Dix ‘When the Adults Change, Everything Changes: Seismic Shifts in School Behaviour’ 

Protective Consequences:  We treat children with Unconditional Positive Regard, which means that 

their human value is never reduced or questioned. Each child is special and should be nurtured and 

treated with respect and consideration. When we talk to children about their behaviour, we do so in 

terms of the choices that they make – not in terms of who they are. In this way, we separate an 

individual’s behaviour choices from their human value.  

We recognise that children do make poor choices at times and these need to have a protective 

consequence, so that they learn and grow, such as:  

Reminders and de-escalation:   

 Praise, recognise the behaviours in the room that you want to see, that are RRS  

 Humour 

 Distraction – with a job or new activity but bring back to the initial choice when the distraction has worked  

 Using a look, signal or visual prompt  

 Re-direct with a comment, feedback or question on topic  

 Private reminder, where possible  

 Non-verbal communication/cues 

 Use of script  

 Drive bys or check-ins – do this early to re-direct  

 Catch the child being RRS as quickly as possible  

 Quick whole class reminder and then quickly move on  

 Ask – do you need some help? Or comment on work so far – I can see you have…now let’s do the next bit 

together  

 

 

https://www.goodreads.com/work/quotes/56955489
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In Class Reset 
Examples of 
Behaviour 

Consequence 

Record in class 
resets in class 
behaviour log 
book 

 
 
OR on CPOMs 
if it becomes 
an out of class 
Reset 
 
Only record 
in-class resets 
on CPOMS if 
you can  
 see a pattern   
      emerging 

 want to  
track to find  
a pattern 

 or they 
happen 

 5 times in a 
half term 

 As a cluster 
in a short 
period 

 always in 
PPA  

 
 
 
 
 
 
 
 
 
 
 
 
 

 Not completing 
enough work in a 
lesson through 
choice and after 
help 

 interruptions 
during lessons/ 
shouting out 
/distracting 
noises/getting out 
of seat  

 Unkind remarks to 
peers  

 Misuse of 
playground 
equipment on the 
playground that 
results in damage  

 Answering back or 
not following 
instructions 

 General 
inappropriate 
behaviour  

 Rudeness to adults 
or children within 
class  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Consequence 
EYFS 

- 3 reminders  

- Thinking chair, other class, choices which they 
want to do (5 minutes on a thinking chair or 

10mins in another classroom) 
- If they go to the thinking chair, say thank you for 

making the right choices 

KS1 
- Thinking chair (5mins max) 

- If on the carpet – try distraction technique and 

change carpet space 
- ‘Thank you for joining in and making the right 

choice’ 

- Move child (different carpet space/tables) 
- Move where adult support is 

- Discussion with the child – Let them know what 

their choices could lead to 
KS2 

- Driveby  

- Use empathy with kids 
- Move to different area – help desk, different 

carpet space, different table place 

- Sit on the carpet to help them concentrate/get 
back on task 

- Teacher could help child with starting task so 

they are on task/know what they are doing  
- Give them time to put it right 

- Reminder of expectations 
- Use of timers 

 

Teacher Greeting 
- “I have noticed….” 

- Discussion with child about why they are there 

- Thank you for making the right choice 

- Is there anything that I need to help you with? 
- Are you ready to ………..? 

- Friendly and smiley- speak to them calmly 

Restore activities:  
 Lost Learning time: complete some of work in 5 

minutes at the start of break/dinner. 
 Tidy an area of the classroom. 
 Apologise and write a letter/ draw a picture to the 

person you have hurt. 
 Ask them how they think they can put it right. 
 Restorative meeting with reflective questions. 
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Out of Class 
Reset 

Examples of 
Behaviour 

Consequence 

Record on  
CPOMS as Out 
of Class 
Reset: by 
adult   
who dealt with 
the   
issue. Alert 
Phase Leaders.  
 

USE: Out of 
class reset 
Behaviour tag 
on CPOMs. 

 
Remarks 
(name calling) 
record as the 
early signs of 
bullying 
behaviours  
 

 Continuation of 
above 
behaviours on 
the same day, 
causing further 
disruption  

 Consistently 
not completing 
enough work in 
lesson  

 Repeatedly 
interrupting 
lesson  

 After having 3 

reminders 

 Ignoring reminders 

 Chair swinging 

 Disrespectful 

comments back to 

the teacher 

 

Consequence 
- Work in another class within the year group 
- Work in another class outside of the year group 

 
Teacher Greeting on return  

- Warm welcome - welcome them back 
- Ask them why they think they were sent out 

- Try to compliment them on something they 
previously did well – I want to see your best 

work that you did yesterday in…….. 

 
Restore Activities: where possible, provide a 
‘restore’ activity – completing lost learning, making 
amends for behaviour towards others, building trust 
again, tidying up etc  
 
 
Teachers to share with parents and carers at the end 
of day or via phone call record - on cpoms as an Out of 
Class Reset 
 

Lose 10 minutes ‘Golden time’ that week for every 
out of class reset.  
 
Teacher to instigate the use of one of the following 
if needed: 

 Behaviour chart 
 ABC chart 
 Home/school diary 

 
Consideration given to: 

 Family support/intervention 
 Parenting support 
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Significant,  
difficult or  
dangerous  SDD 
behaviour 

Examples of Behaviour Consequence 

 
 
Record on  CPOMS 
as Behaviour 
Significant 
Incident: by adult   
who dealt with the   
issue. Alert Year 
Team Leader, 
Phase Leader and  
SLT members.  
 

 
 CPOMs entries 

- Phase leader 
or SLT to pick 
up and arrange 
meeting with 
parent 
(ongoing 
patterns of 
behaviour)  
 

 Dangerous behaviour 
towards themselves of 
other children - hitting, 
kicking, spitting, throwing  
objects at a person 

 Emotional harm such as 
name calling, swear words, 
use of racial language, 
homophobic language, 
religious slants and gender 
or disability, including 
misuse of Social media (with 
evidence)  

 Vandalising property – 
graffiti or purposeful 
breakages 

 Stealing 
 Possession of dangerous 

materials or objects 
including vapes etc 

 Hidden us of mobile phones 
within school. 

 A set period of time to be spent 
with a member of SLT, completing 
relevant tasks to the behaviour 
and/or time out of class in another 
phase. (work to be provided, 
agreed time to be given – rest of 
session/am/pm)  

 Refer to Phase leader and SLT via 
cpoms tags.   

 Parents will be contacted by SLT or 
Phase Leader depending on the 
nature of behaviour. Actions will be 
agreed.  

 Loss of playtime/lunch break 
linked  to behaviour  

 Loss of all Golden Time for that 
week.  

 Restorative activity with adult  
If not already in place, Class 
Teacher to instigate the use of one 
of the following: 

 Behaviour log 
 Home school agreement 
 
 

 

Per half term CPOMS record  What next:  Actions/Follow up  

1st OOC RESET record: 
 

CT or member of year 
team staff to input record 
and add consequence 

Inform parents informally CT to monitor  
Reflection sheet to be 
completed during reset 

2nd OOC RESET record:  
 

CT or member of year 
team staff to input record 
and add consequence 
 

Inform parents and then 
meet with parents to 
discuss avoiding this 
situation  

CT to put in place any 
support needed  
Parent to support at home 
and by checking in  

3rd  OOC RESET record  
 

CT or member of year 
team staff to input record 
and actions added by staff 
supporting child 

Phase Leader/AHT/ 
SENDCo supports a 
parents meeting  

Support plan in place for 
child  

4th OOC  
 

CT or member of year 
team staff to input record 
and actions added by 
appropriate staff member  

Meeting with Headteacher 
and/or Deputy 
Headteachers  

Record of meeting and 
appropriate plan in place 
to support child 

Significant behaviour 
incident  

CT or member of year 
team staff to input record 
and appropriate action 
added by staff n meeting  

Instant phone call and 
meeting 

Support plan in place for 
child 
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Behaviour at Lunchtime  

Some children find unstructured times a challenge. As a school we will consistently seek out ways of 

supporting children where this is the case.  All lunchtime negative behaviours will be recorded on 

CPOMS by either the Class Teacher or member of the leadership team under the behaviour lunchtime 

category. Concerns will be shared with parents by class teacher or member of leadership, depending on 

the level of concern.  

Consequences for negative choices, especially if support is not accepted, will be put into place which 

could include missing lunchtime playtime, being given a restorative job or time with a member of 

leadership to reflect on behaviour choices. 

 Children will always be offered support and diversion before consequences happen. 

What will happen if my child is struggling to get it right or to make safe choices?  

As a school, at all times, we will seek to be as inclusive as we can, however there may be times when 

staffing availability means that we have to adapt timetables for safety reasons.  

If a child is struggling, first and foremost, we will speak to you, their parent. We will also: 

▪ make sure that there is detailed assessment and targets in place.  
▪ (In some circumstances) call on external professionals to support us in making assessments and 

providing advice to parents and school staff.  
▪ seek to put external advice in place  
▪ need parents to do their bit too and follow any advice that external professionals and/or school staff 

provide. We will not be able to make positive changes if this is not the case.  
▪ Seek to provide a safe space for children who struggle to remain calm and may need support with 

managing their emotions   

If a child’s behaviour is regularly unsafe towards self, other children and/or adults/property, we will 

complete a Risk assessment plan which will include a Positive handling plan and set targets to support 

their behaviour in school.  

There may be times when we need to reduce access to certain activities and unstructured times if we 

feel it is unsafe. We have a duty to support individual needs but we also have a duty to protect the safety 

of others and to provide education for all. Any changes will be communicated to parents and will be on 

a time-limited basis, during which work will be done to decrease risky behaviours and/or increase 

ready, respectful and safe behaviours.  

We will occasionally use a reintegration timetable for children where the risk of unsafe behaviours has 

become difficult to manage. This will be agreed with parents, planned for and relayed to Governors and 

the Local Authority.  
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The role of therapeutic support in our school and how it supports children and parents:   

  

At Lily Lane we have a specialist team, including counsellors and Art Therapists, available to work 

therapeutically with children who are experiencing difficulties with their behaviour, ability to cope in 

school, mental health and emotional wellbeing. When children are experiencing a problem or difficulty, 

they may express this through their behaviour at home or in school. Adults in school may notice that a 

child’s behaviour has either changed or is causing some difficulties for them within the classroom and 

school. In this case, the class teacher may contact the parent to find out whether anything has changed 

at home and whether the parent also has some concerns. If the parent would like school to support their 

child with their wellbeing or mental health, the child can be referred to one of our specialist team for a 

course of therapy.  

Before a child begins a course of therapy, the therapist will gather some information from the parent 

and the class teacher about the child, the presenting difficulties and any significant events or 

circumstances that may be affecting the child’s wellbeing. The child and the therapist will then begin 

the work together, which will take place for one hour per week in the same room. Although counselling 

and Art Therapy are different forms of therapy, they have the therapeutic relationship in common. For 

a child, knowing that the same person will be there for them each week, is in itself a powerful and 

healing experience. During the course of the hour, the child will be invited to explore the materials and 

express themselves through art or play and sometimes talking. For primary age children, explaining 

how they are feeling and exploring their difficulties by talking, can be difficult. Showing how they feel 

by their choice of play materials, story making and art work is a very accessible way for children to 

process their inner, emotional difficulties and concerns. Spending time regularly in the room with the 

therapist is generally experienced by the child as an enjoyable and comforting time in their week.  

Measuring the outcomes of therapy can be variable. Sometimes, children’s behaviour in the classroom 

or their relationships with their peers can noticeably change fairly quickly and for other children, any 

noticeable changes can take longer. Children in therapy frequently report that they feel better and more 

confident as a result of the therapy. The therapist will review the work done with the child and report 

back to the parent on a regular basis and will always welcome questions and comments from parents. 

Children are referred for therapy for a variety of reasons. They include;   

 Bereavement 

 Any other loss or change in relationships at home or school-for example, parental separation or 

a new sibling 

 Illness of an important person to the child 

 A particular significant event that has happened at home or school 

 Friendship or other relationship difficulties 

 A diagnosis for the child with their physical or mental health 

 A neurodiversity diagnosis such as ASD or ADHD 

 Social worker involvement with the child’s family or Looked After children 

 A recent and unexplained change in a child’s behaviour or presentation 

 Children who are withdrawn or find it difficult to talk to adults in school 

 Behaviour which negatively affects the child’s ability to experience success in their learning and 

relationships within school.  
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We will also provide access to the following interventions/strategies for support and 

improvement: 

Zone of Regulation: is a programme where children are taught how 

to recognise and label their emotions and linked feelings/behaviours. 

This is done with a view to help children regulate their emotions. Use 

of this programme will be, initially, in the Lily Pad but will then be 

extended to each class and personalised to individual children and 

their parents. This may include work on: size of the problem, zones 

diary, zones tracking, zones toolkits and other tools.  

Growth Mindset approach: We will use a general approach and strategies for maximising use of an 

open, growth mindset, whilst recognising how limiting a fixed mindset is. This work will also be used in 

a specific intervention, where needed.  

Lego Therapy: 

LEGO-Based Therapy is a social development program that uses LEGO activities to support the 

development of a wide range of social skills within a group setting. 

Social Communication groups:  

Social communication interventions are designed to improve the child's social communication, 

attention and language. Groups have a specific focus such as listening through ‘Listening Agents’ and 

other bespoke groups around subjects like developing friendships, resilience or dealing with change. 

Social stories:  

Social stories are a description of a particular situation, event or activity. They may be used to prepare 

children for change and help them know what to expect and therefore reduce anxiety. Equally, they are 

used as a tool for reflecting on situations that children have been in and discussing choices that may 

have led to a different outcome. 

Risk Assessment Plan:  A Risk Assessment Plan is the agreed “job description” for working with the 

child as an extension of this policy. Failure to follow the agreed strategies is taken seriously within 

school as it will significantly compromise the development of ready, respectful and safe behaviours for 

a child. These will be regularly reviewed and updated to monitor the progress of the plan towards 

agreed targets.  

Positive Handling plan:  

A child may have a bespoke Positive Handling Plan when a child has required a physical intervention 

once or more or is it at risk of needing positive handling by a member of staff.  A positive handling plan 

will be generated by those who know the child best and is discussed with parents. Plans are individual 

to each child and are focused on de-escalating situations and reducing triggers that may cause a child 

to display physical behaviours towards their peers or adults. 

Behaviour Support Plan:  

These documents are created for children who have behaviour difficulties, learning difficulties that 

affect their behaviour, or those with social difficulties. All support plans are bespoke to each child and 

are drawn up with staff and parents, as well as taking into account the child’s view. The plan may set 
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out individual pre-emptive as well as reactive strategies identified to support the positive behaviour 

choices of that child as well as resources or adult support that will be given. 

Graduated Behaviour Pathway:  

Our school uses a Graduated Behaviour Pathway document which helps staff identify the appropriate 

level of support a child needs with their behaviour in order to support more positive choices. Each 

graduated level sets out the behaviours the child may display and lists the appropriate support given at 

that stage. It may consist of in class and out of class interventions, specialist help outside of school e.g. 

speech therapy, occupational therapy, CAMHS referral etc. If the child is on a graduated pathway then 

this is shared with parents, as well as the strategies to support and the child’s provision in school is 

reviewed regularly. 

Family Support: Family support is available through our Family Welfare Lead. This support can take 

many forms: 

● a phone call or meeting to discuss and support on any issues raised by a parent or carer  
● Parenting Courses   
● Signposting or referrals to other support or Early Help services 

 

What parents can do if they are concerned about their child’s behaviour, ability to cope within 

school or mental health:   

If you are concerned about your child’s behaviour, ability to cope within school or mental health and 

wellbeing, you can contact school by email to admin@lilylane.manchester.sch.uk We will arrange a 

meeting to discuss your concerns. If we think that our therapeutic support may help your child, we will 

add your child to the waiting list for one of our therapists. We will contact you when a space becomes 

available and ask you to give consent for the therapy to commence as well as take some relevant and 

up to date information about the circumstances surrounding the child.  

 

mailto:admin@lilylane.manchester.sch.uk

