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Teaching, Learning and Assessment Policy
Lily Lane Primary School
The curriculum that we provide at Lily Lane is designed to be inclusive of all children and cater for all
learning styles. Our passionate, hardworking and driven staff plan lessons that are creative and
imaginative, whilst nurturing and developing a love of learning. Our curriculum encompasses the
social and emotional aspects of learning and the well-being of children is seen as the foundation of
academic success.
Our curriculum aims to inspire all children at Lily Lane. We endeavour to capture the interests of each
pupil, providing exciting and enriching learning experiences, and use relevant high quality texts where
appropriate. We encourage children to become independent learners, to ask and answer questions
about the world around them to create a love of learning.
We offer a curriculum which is balanced and broadly based and which promotes the spiritual, moral,
cultural, mental and physical development of pupils at school and society. We aim to prepare pupils
for the opportunities, responsibilities and experiences of later life.
Our curriculum emphasises the importance of developing the depth of children’s learning. In essence,
this means providing children with increased cognitive challenge, allowing them to apply the skills
which they have learnt independently in a range of contexts rather than moving them onto the next
skill needlessly when they have not truly mastered it. At Lily lane, we want to challenge our children
to become independent, well-round individuals who take ownership of their learning and become
deep thinkers. Moreover, we want our children to be able to apply their knowledge and skill set in a
range of contexts within school and real life.

Planning the curriculum
A long term plan has been drawn up by staff, with the expertise of a Literacy advisor, to create a
curriculum that is text-based and meets the needs of our children. This plan works alongside the New
Primary Framework to provide a full coverage of subjects and has been planned to facilitate a creative
curriculum.
Medium term plans are produced by the staff teaching in each year group with advice from subject
leaders. They show which topics/themes will be taught based on the Chris Quigley model of Basic,
Advanced and Deep understanding.
Short term plans are produced by class teachers to enable them to deliver what is in the medium term
plan. Short term plans will include differentiation, showing how the lower attaining children will learn
and how the higher attaining will be challenged. Short term planning will include consideration of
how other adults in the room are to be utilised. KAGAN activities will also be identified on planning.
Different resources, learning objectives, levels of support or expected outcomes are means of
providing differentiation, as are enabling questions, individual target setting and giving prior
knowledge or help about topics to be covered
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At Lily Lane we believe children learn best when:
• learning activities are well planned, ensuring progress in the short, medium and long term
• teaching and learning activities enthuse, engage and motivate children to learn, and foster their
curiosity and enthusiasm for learning
• assessment informs teaching so that there is provision for support, repetition and extension of
learning for each child, at each level of attainment
• the learning environment is ordered, the atmosphere is purposeful and children feel safe
• there are strong links between home and school, and the importance of parental involvement in
their children’s learning is recognised, valued and developed.

Key Principle 1

Children learn best when learning activities are well planned, ensuring progress in the
short, medium and long term.
THERE WILL BE EVIDENCE IN THE LEARNING ENVIRONMENT OF:
• effective exposition and focussed learning activities with clear objectives and outcomes
• a clear understanding by the children of the method and purpose of activities in which they are
engaged in
• progress in the children’s learning (in their books, on the walls, in conversation, in their learning
behaviour)
TEACHERS WILL ENSURE THAT:
• the long-term, whole school overview is used as a basis to plan work. The half-termly class overview
is taken into account when planning for the needs of the individual class. Medium term detailed plans
and the short term weekly plans address the needs of the children.
• termly and weekly plans adhere to the progression of skills and distribution of knowledge defined
in the whole school skills continuum(FOCUS) and Curriculum Map
• planning is holistic, recognising connections between areas of learning and taking into account the
role teaching has in promoting the children’s spiritual, moral, social and cultural development
IMPLICATIONS FOR THE WHOLE SCHOOL WILL BE:
• there is a Skills Continuum in place that ensures continuity and progression
• there is a Curriculum Map in place that is broad and balanced
• where there are agreed schemes of work in place, these are known to all and are detailed in subject
specific curriculum policies
• subject specific curriculum policies are in place
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• a monitoring cycle is in place to support the progress of individuals and groups of learners: pupil
progress meetings, lesson observations, planning scrutiny, book-looks etc.
Key Principle 2

Children learn best when teaching and learning activities enthuse, engage and motivate
them to learn, and when they foster their curiosity and enthusiasm for learning.
THERE WILL BE EVIDENCE IN THE LEARNING ENVIRONMENT OF:
• creative teaching and creative learning-thinking outside the box
• teaching that avails the construction of skill and knowledge structures, making learning accessible
and motivating for children
• learning activities that enthuse pupils so that they persevere when faced with difficult problems and
are keen to succeed and to learn more
• a pace of learning that is optimised for progress and high quality outcomes
• children’s home-learning being valued
• children learning independently
• children collaborating on projects
• children enjoying their learning
TEACHERS WILL MAKE SURE THAT:
• well- judged and effective teaching strategies successfully engage pupils in their learning – a hook,
a high quality text, learning journey and high quality outcomes will be in evidence in each unit of
learning
• they use their expertise, including their subject knowledge, to develop pupils’ knowledge, skills and
understanding in a structured way, across the range of subjects and areas of learning
• KAGAN structures, well framed questions, knowledgeable answers and the use of discussion,
promotes deep learning
• they ensure an appropriate ratio of exposition to learning-activity in their teaching
• appropriate home-learning is set to nurture children’s enthusiasm and curiosity, and develop their
understanding in areas under study
IMPLICATIONS FOR THE WHOLE SCHOOL WILL BE:
• learning outcomes, both within school and at home, are celebrated regularly in public forums such
as Achievement Assemblies, newsletters, notice boards and the school website
• whole school themes provide points of shared discussion and motivate learners across the school
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Key Principle 3

Children learn best when assessment informs teaching so that there is provision for
support, repetition and extension of learning for each child, at each level of attainment.
THERE WILL BE EVIDENCE IN THE LEARNING ENVIRONMENT OF:
• children using frequent, detailed and accurate feedback from teachers, both oral and written, to
improve their learning – eg. redrafting writing in collaboration with the teacher, answering marking
comments/questions, being challenged/extended by the teacher (See Appendix 2 for Marking and
Feedback guidance)
• children who are motivated to learn through differentiated learning activities that build on their prior
attainment and issue challenge that is pitched at a level that is achievable when they work hard and
try their very best
• children with specific learning needs receiving support at the time and level it is required to optimise
their learning
• pupils supporting one another where appropriate, using KAGAN structures where appropriate
• independent learning, where children use assessment information to direct their own learning
activity
TEACHERS WILL MAKE SURE THAT:
• the pace and depth of learning is maximised as a result of their monitoring of learning during lessons
and any consequent actions in response to pupils’ feedback
• marking is frequent and regular, following the school marking policy, providing pupils with very clear
guidance on how learning outcomes can be improved
• they have high expectations for all children, and plan, resource and direct differentiated learning
activities that give support and issue challenge for all
• they keep agreed assessment records (Reading Records, Phonic Tracker Sheets and KLIPs on FROG)
and submit data termly to enable Pupil Data Tracking (reading, writing, GaPS mathematics)
IMPLICATIONS FOR THE WHOLE SCHOOL WILL BE:
• there is an Assessment policy in place that ensures consistency of practice
• there is an efficient system of Pupil Data Tracking in place; data is scrutinised rigorously in Pupil
Progress Meetings involving year group team leaders, phase leaders, teachers and members of the
Senior Leadership Team; this data is utilised in the deployment of resources
• there is an Inclusion Team to support staff, children and parents in their teaching and learning,
providing advice and intervention where necessary
Key Principle 4
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Children learn best when the learning environment is ordered, the atmosphere is
purposeful and they feel safe.
THERE WILL BE EVIDENCE IN THE LEARNING ENVIRONMENT OF:
• an atmosphere of mutual respect between adults and children
• children who feel secure to speak and act freely, enjoying freedom from bullying and harassment
that may include prejudice-based bullying related to special educational need, sexual orientation, sex,
race, religion and belief, gender reassignment or disability
• children’s high self- esteem, with all children feeling valued and secure
• children taking risks in their learning, and learning from their mistakes
• children’s learning outcomes displayed around the classroom and the school for others to appreciate
and admire
• organisation of classroom routines and resources to optimise learning
(For further guidance see Appendix 1)
TEACHERS WILL MAKE SURE THAT:
• they follow the school behaviour policy, teach children how to behave well, and to understand the
school rules and expectations
• they employ positive strategies for managing children’s behaviour that help pupils understand the
school’s expectations and that these strategies are underpinned by the clear range of rewards and
sanctions set out in the school’s behaviour policy, and these are applied fairly and consistently
• good behaviour is modelled by them at all times in their interaction with children and other adults
with conflict dealt with in a calm and fair manner – they will not shout or lose their temper. A
restorative approach is always used
• children will be encouraged in their learning and their efforts will be praised both in the classroom
and in assemblies
• any comments will be constructive and children’s self- esteem will always be maintained
IMPLICATIONS FOR THE WHOLE SCHOOL:
• a clear behaviour policy is in place and all adults working in the school have a complete
understanding of its content so that it is applied fairly and consistently across the whole school
• high expectations of behaviour, including children’s attendance and punctuality at school, are
communicated to, and shared by, all children, parents and staff
• safe guarding procedures are in place and are adhered to

Key Principle 5
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Children learn best when there are strong links between home and school, and the
importance of parental involvement in their children’s learning is recognised, valued
and developed.
THERE WILL BE EVIDENCE IN THE LEARNING ENVIRONMENT OF:
• children’s home-learning being valued, both that resulting from tasks and activities set by the
teacher and that occurring independently of school
TEACHER’S WILL MAKE SURE THAT:
• useful feedback about their children’s learning is given regularly to parents, both informally, when
appropriate, and formally, through termly parent, teacher meetings and an annual written report
• parents know how they can support their child’s learning at home or in school
• they are approachable and available to parents (by appointment if necessary)
• information about class trips, class and school events, and other relevant topics are communicated
efficiently to parents via text, letter or school website
• parents are welcomed to help in their classrooms and /or around school
• they set appropriate home-learning activities to develop children’s understanding of topics covered
in class

IMPLICATIONS FOR THE WHOLE SCHOOL:
• the use of PSAs to nurture parental engagement and encourage life-long learning for parents and
the wider community
• ensure parents are informed about school events and relevant topics through regular newsletters,
letters, text messaging, notice boards and the school website
• facilitate parental involvement through the provision of dedicated space for formal and informal
meetings and through workshops etc

The National Curriculum in England
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The National Curriculum provides our pupils with the essential knowledge that they need to be
educated citizens. It provides an outline of core knowledge from which we develop exciting and
stimulating lessons to promote the development of pupils’ knowledge, understanding and skills of
the wider school curriculum. It is just one element in the education of every child and we endeavour
to provide rich and varied learning experiences for our children that go beyond the classroom.

Teaching Methods
At Lily Lane we use a variety of teaching styles depending on the work undertaken and the age of the
children. We use KAGAN structures across the school to promote cooperative learning and
engagement of all children. These structures have proven themselves effective teaching and learning
tools for cooperative learning, multiple intelligences, character education, language learning and
emotional intelligence.

Quality of Learning
We acknowledge that people learn in many different ways and we recognise the need to develop
strategies that allow all children to learn in ways that best suit them. We take into account the different
forms of intelligence when planning teaching and learning styles.
We offer opportunities for children to learn in different ways. These include:


Investigation and problem solving



Research and finding out



Group work



Pair work



Independent work



Whole class work



Asking and answering questions



Use of the computer



Fieldwork and visits to places of educational interest



Creative activities



Watching television and responding to musical or tape recorded material



Debates, role plays and oral presentations



Designing and making things



Participation in athletic or physical activity



Digital mediaAssessment

for Learning
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Assessment exists to help the teacher to help the child. It ensures more effective teaching by
providing the evidence for closer matching of tasks to the child’s needs. It assists the children by
providing them with an indication of what stage they have reached in the learning process. It helps
to identify future planning and teaching strategies. It also helps us to recognise and move on from
success.
Assessment for Learning:



Focuses on how children learn



Is central to classroom practice



Is a key professional skill



Promotes self-esteem



Affects learner motivation



Helps learners know how to improve



Encourages self- assessment
Teachers should:



Seek to inspire pupils



Challenge pupils and have high expectations



Plan to use a variety of teaching methods which take into account different learning styles



Plan the use of resources including additional adults



Give clear and specific instructions and explanations



Follow the school policy with regard to discipline and classroom management



Praise pupils for effort, achievement, good behaviour, and by so doing help build a positive
attitude towards school and learning



Assess pupils for both summative purposes (to measure how well they have achieved) and on a
formative basis to inform future planning.

Early Morning Work
We use early morning work to engage children in their learning as soon as they enter the classroom.
At the beginning of the week, our focus is PSHE: we greet our children and engage them in discussion
about themselves, their feelings, hobbies and interests, what they are looking forward to learning
about etc. We also use this time to set the tone for the forthcoming week. Other early morning work
is introduced and is relevant to the needs of the children. The focus each may day may be reading,
spelling, times tables, calculations or other ideas that meet the needs of the children at different times.
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The National Curriculum
English
Aims
The overarching aim for English in the national curriculum is to promote high standards of literacy by
equipping pupils with a strong command of the written and spoken word, and to develop their love
of literature through widespread reading for enjoyment. The national curriculum for English aims to
ensure that all pupils:


read easily, fluently and with good understanding



develop the habit of reading widely and often, for both pleasure and information



acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic
conventions for reading, writing and spoken language



appreciate our rich and varied literary heritage



write clearly, accurately and coherently, adapting their language and style in and for a range
of contexts, purposes and audiences



use discussion in order to learn; they should be able to elaborate and explain clearly their
understanding and ideas



are competent in the arts of speaking and listening, making formal presentations,
demonstrating to others and participating in debate.

Mathematics
Aims
The national curriculum for mathematics aims to ensure that all pupils:


become fluent in the fundamentals of mathematics, including through varied and frequent
practice with increasingly complex problems over time, so that pupils have conceptual
understanding and are able to recall and apply their knowledge rapidly and accurately to
problems



reason mathematically by following a line of enquiry, conjecturing relationships and
generalisations, and developing an argument, justification or proof using mathematical
language



can solve problems by applying their mathematics to a variety of routine and non-routine
problems with increasing sophistication, including breaking down problems into a series of
simpler steps and persevering in seeking solutions
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Science
Aims
The national curriculum for science aims to ensure that all pupils:


develop scientific knowledge and conceptual understanding through the specific disciplines
of biology, chemistry and physics



develop understanding of the nature, processes and methods of science through different
types of science enquiries that help them to answer scientific questions about the world
around them



are equipped with the scientific knowledge required to understand the uses and implications
of science, today and for the future.

Art and Design
Aims
The national curriculum for art and design aims to ensure that all pupils:


produce creative work, exploring their ideas and recording their experiences



become proficient in drawing, painting, sculpture and other art, craft and design



techniques



evaluate and analyse creative works using the language of art, craft and design



know about great artists, craft makers and designers, and understand the historical and cultural
development of their art forms.

Citizenship and British Values
Aims
The national curriculum for citizenship aims to ensure that all pupils:


acquire a sound knowledge and understanding of how the United Kingdom is governed, its
political system and how citizens participate actively in its democratic systems of government



develop a sound knowledge and understanding of the role of law and the justice system in our
society and how laws are shaped and enforced



develop an interest in, and commitment to, volunteering that they will take with them into
adulthood



are equipped with the financial skills to enable them to manage their money on a day-to-day
basis, and plan for future financial needs.
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British Values
In a school, teaching British values means providing a curriculum which 'actively promote(s) the
fundamental British values of democracy, the rule of law, individual liberty, and mutual respect and
tolerance of those with different faiths and beliefs'.

What are the fundamental British values?


The fundamental British values of democracy, rule of law, individual liberty, mutual respect and
tolerance for those with different faiths and beliefs.



What are the five British values?



The five British Values are:



Democracy.



The rule of law.



Individual liberty.



Mutual respect.



Tolerance of those of different faiths and beliefs.

What must be taught?


enable students to develop their self-knowledge, self-esteem and self-confidence



enable students to distinguish right from wrong and to respect the civil and criminal law of
England



encourage students to accept responsibility for their behaviour, show initiative, and to
understand how they can contribute positively to the lives of those living and working in the
locality of the school and to society more widely



enable students to acquire a broad general knowledge of and respect for public institutions
and services in England



further tolerance and harmony between different cultural traditions by enabling students to
acquire an appreciation for and respect for their own and other cultures



encourage respect for other people, and encourage respect for democracy and support for
participation in the democratic processes, including respect for the basis on which the law is
made and applied in England.
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PSHE
The school uses the SEAL resources to develop the underpinning qualities and skills that help
promote positive behaviour and effective learning. We focus on five aspects of learning:
1.
2.
3.
4.
5.

Self-awareness
Managing feelings
Motivation
Empathy
Social skills

We aim to help children develop skills such as understanding another’s point of view, working
in a group, sticking at things when they get difficult, resolving conflict and managing worries.
The SEAL resources form the basis of PSHE lessons and are split into seven themes:
1.
2.
3.
4.
5.
6.
7.

New Beginnings
Getting On And Falling Out
Say No To Bullying
Going For Goals
Good To be Me
Relationships
Changes

Computing
Aims
The national curriculum for computing aims to ensure that all pupils:


can understand and apply the fundamental principles and concepts of computer science,
including abstraction, logic, algorithms and data representation can analyse problems in
computational terms, and have repeated practical experience of writing computer programs
in order to solve such problems



can evaluate and apply information technology, including new or unfamiliar technologies,
analytically to solve problems



are responsible, competent, confident and creative users of information and communication
technology.

Design and Technology
Aims
The national curriculum for design and technology aims to ensure that all pupils:


develop the creative, technical and practical expertise needed to perform everyday tasks
confidently and to participate successfully in an increasingly technological world
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build and apply a repertoire of knowledge, understanding and skills in order to design and
make high-quality prototypes and products for a wide range of users



critique, evaluate and test their ideas and products and the work of others



understand and apply the principles of nutrition and learn how to cook.

Geography
Aims
The national curriculum for geography aims to ensure that all pupils:








develop contextual knowledge of the location of places, seas and oceans,
including their defining physical and human characteristics
understand the processes that give rise to key physical and human geographical
features of the world, how these are interdependent and how they bring about
spatial variation and change over time are competent in the geographical
skills needed to:
collect, analyse and communicate with a range of data gathered through experiences of
fieldwork that deepen their understanding of geographical processes
interpret a range of sources of geographical information, including maps, diagrams, globes,
aerial photographs and Geographical Information Systems (GIS)
communicate geographical information in a variety of ways, including through maps and
writing at length

History
Aims
The national curriculum for history aims to ensure that all pupils:


know and understand the history of these islands as a coherent, chronological narrative, from
the earliest times to the present day: how people’s lives have shaped this nation and how
Britain has influenced and been influenced by the wider world



know and understand significant aspects of the history of the wider world: the nature of
ancient civilisations; the expansion and dissolution of empires; characteristic features of past
non - European societies; achievements and follies of mankind



gain and deploy a historically - grounded understanding of abstract terms such as ‘empire’,
‘civilisation’, ‘parliament’ and ‘peasantry’



understand historical concepts such as continuity and change, cause and consequence,
similarity, difference and significance, and use them to make connections, draw contrasts,
analyse trends, frame historically - valid questions and create their own structured accounts,
including written narratives and analyses
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understand the methods of historical enquiry, including how evidence is used rigorously to
make historical claims, and discern how and why contrasting arguments and interpretations
of the past have been constructed



gain historical perspective by placing their growing knowledge into different contexts,
understanding the connections between local, regional, national and international history;
between cultural, economic, military, political, religious and social history; and between short
- and long - term timescales.

Languages
Aims
The national curriculum for languages aims to ensure that all pupils:


understand and respond to spoken and written language from a variety of authentic sources



speak with increasing confidence, fluency and spontaneity, finding ways of communicating
what they want to say, including through discussion and asking questions, and continually
improving the accuracy of their pronunciation and intonation



can write at varying length, for different purposes and audiences, using the variety of
grammatical structures that they have learnt



discover and develop an appreciation of a range of writing in the language studied

Music
Aims
The national curriculum for music aims to ensure that all pupils:


perform, listen to, review and evaluate music across a range of historical periods, genres, styles
and traditions, including the works of the great composers and musicians



learn to sing and to use their voices, to create and compose music on their own and with
others, have the opportunity to learn a musical instrument, use technology appropriately and
have the opportunity to progress to the next level of musical excellence



understand and explore how music is created, produced and communicated, including
through the inter - related dimensions: pitch, duration, dynamics, tempo, timbre, texture,
structure and appropriate musical notations.
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Physical Education
Aims
The national curriculum for physical education aims to ensure that all pupils:


develop competence to excel in a broad range of physical activities



are physically active for sustained periods of time



engage in competitive sports and activities



lead healthy, active lives.

Religious Education
All state schools are required to make provision for a daily act of collective worship and must teach
religious education to pupils at every key stage. At Lily Lane we meet daily for collective worship, in
different key stages, and class assemblies are also held once a week. We have a half-termly overview
that follows the SEAL themes and we also celebrate significant religious celebrations. There is also a
section on the overview to plan for opportunities relating to British Values.

Relationship Education
At Lily Lane we believe that Relationship Education is important to our children and we follow the
Manchester Healthy Schools ‘Growing and Changing’ scheme of work. We use expertise from the
Healthy School Team and our school nurse is involved in the delivery of some of these sessions.
Parents are informed about the content of lessons prior to teaching.

Assessment and Record Keeping
In the EYFS stage, with assessment notes made during adult led activities, guided learning and
continuous provision, these form a picture of a child’s level of achievement and from this we are best
able to inform each child’s next steps for learning and plan appropriately. Where necessary, alterations
to the provision or teaching are made to ensure maximum progress and attainment for all pupils.
Each teacher, in Key Stage 1 and 2, will keep a formal class pupil record on the FROG platform. Frog
allows teachers to capture evidence as they go along in a range of formats including video, audio, and
photographs that are automatically linked to that child and their learning objectives. On-going
assessments are made of the individual child’s learning and help to create a picture of each child as a
learner. Rigorous continuous assessment should drive the learning of children and teachers are able
to focus on what the child can and can't do. Ongoing assessment takes place continuously, conducted
by both the class teacher and the teaching assistant.
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These records are then easily presented to the next class teacher; learning can continue and build on
from the child’s starting points.
It is the class teacher’s responsibility to ensure that the schools tracking system is kept up to date
with termly assessments, and assessment information is given to the Phase Leader to update records.
Each teacher is provided with a tracking format for further analysis which helps to inform future
planning.
Class teachers, team leaders and phase leaders are responsible for analysing all data available.
The Headteacher and subject leaders should be provided with records enabling them to look at
individual, group, cohort, whole school issues and trends which informs future planning.

Classroom Management for Assessment
Class teachers are responsible for monitoring a classroom environment that is conducive to
effective assessment and gathering of evidence. Pupil's routine classwork will be the main source
of evidence as it offers a range over a period of time. Within any teaching period, teachers should
have clear learning outcomes. Teachers should be thinking about what they are assessing during
the planning process. All children should know what is expected of them. Other adults should be
clear of their role and the teacher should have a clear assessment focus.

Year Team leaders
Year team leaders, with class teachers, are responsible for the monitoring and evaluation of children
and progress in their year group. They meet weekly to discuss pupil progress, planning and
progression across the year group. Concerns are raised, communicated to the Phase Leader, and are
dealt with promptly.
Phase Leaders
Phase Leaders oversee the classes within their phase. They meet every two weeks to monitor and
evaluate teaching and learning.

Subject Leaders
Subject leaders are responsible for the monitoring and evaluation of their subject. This involves various
activities such as discussions with teachers or pupils, shared teaching, monitoring books and/or
planning, and informal observations. They will also check that long and medium term plans are
providing the coherence, progression, continuity and depth necessary.
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Senior Leadership Team
Learning Walks and ‘Drop Ins’ are a regular feature of the school day.
Book scrutiny and more formal observations are carried out by the Headteacher, Deputy Headteacher
and SLT team.
The Governing Body have agreed the Pay Policy and the Performance Management Policy and
annual reviews for teachers take place when targets will be reviewed and new ones set.
Three targets (one based on pupil performance, one on a common school issue and one for individual
professional development) are set each year for all teachers out of their NQT year.
Parents’ Evenings are held at least twice a year, and annual reports are written each Summer to inform
parents of their child’s progress. The school has an open door policy, encouraging parents to call in
for informal discussions at any convenient time.

The role of parents
We believe that parents have a fundamental role to play in helping children to learn. We do all we can
to inform parents about what and how their children are learning by:


Holding parents’ evenings to explain our school strategies for teaching of a wide range of
subject



Sending information to parents at the start of each term (website/FROG platform) in which we
outline the topic that the children will be studying during that term at school



Sending regular reports to parents in which we explain the progress of each child and indicate
how the child can improve further



Explaining to parents how they can support children with their home learning



We suggest, for example, regular shared reading with very young children, and support for
older children with their topics and investigative work related to the topics studied.
We believe that parents have a responsibility to support their children and the school in
implementing school policies. We would like parents to:



Ensure that their child has the best attendance record possible



Ensure that their child is equipped for school with the correct uniform and P.E. kit



Do their best to keep their child healthy and fit to attend school



Inform school if there are matters outside of school that are likely to affect a child’s
performance or behaviour at school



Promote a positive attitude towards school and learning in general.
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Written Reports to Parents
Teachers provide one written report at the end of each academic year. The basis of this report will be
information gathered from the children’s learning and formative and summative assessments that
have been made over the year. Parents are free to make an appointment to discuss it with the class
teacher if they wish to do so.
The written report will include.

a) Short commentary on progress in each N.C. area/area of learning
b) Information about pupils' personal and social development, skills and attitudes
c) Particular strengths and achievements
d) Areas and suggestions for improvement
e) General progress and learning behaviour
f) Attendance and punctuality
g) Phonics / SATs results where appropriate
h) Targets for further development

Standard Assessment Tests (SATs)
Statutory arrangements for Key Stage 1 phonics and SATs at the end of Key Stage 1 and Key
Stage 2 will be coordinated by both the KS1 and KS2 leaders and the SLT. Results of these
tests will be made available to parents concerned and collated results will be made available
to the School governors, the Local Education Authority (LEA) and the Department for
Education and Skills (DfES). School data will also be recorded on the school website.

Monitoring and review
We are aware of the need to review the school teaching and learning policy regularly so that we can
take account of: the differing needs of our children; the ever-changing society in which we live; new
initiatives, changes in curriculum, developments in technology or changes in the physical environment
of the school.
Evaluation is concerned with making qualitative judgements about educational standards achieved by
our children. It asks whether tasks and targets identified in the plan have been achieved. Monitoring
consists of gathering evidence on which to base evaluative judgements.
Monitoring and evaluation is a whole school issue and everyone has a contribution to make.
At Lily Lane the following tasks are carried out by:
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The Headteacher/Deputy Headteacher will monitor the provision of training to ensure the
development of colleagues’ subject knowledge which is essential for planning and assessment.
This will form part of the School Improvement Plan.
The Headteacher, Deputy Headteacher, SLT and curriculum co-ordinators will monitor medium
term teaching plans in order to ensure progression and continuity.
The Headteacher, SLT and curriculum co-ordinators will monitor the appropriateness of
teaching methods.
The curriculum co-ordinators will monitor appropriate use of resources.
All Staff will consider samples of children's work and the criteria against which judgements are
made.
The SLT will monitor ongoing formal and informal assessment,
The Headteacher will ensure the implementation of the agreed summative assessments.
The Headteacher, Deputy Headteacher and SLT will analyse the results of statistics and tests
within the framework of previous school performance and national results.
The Headteacher, Deputy Headteacher and SLT will monitor pupils’ individual progress in
addition to progress across the school
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Appendix 1 – Classroom Organisation
In a classroom that is effectively organised, there is a place for everything.
Physical Environment
It is important that the physical environment reflects a language rich curriculum,
supports the ethos of the school and the multi-cultural, multi-lingual society in
which we live. It should appear welcoming, clean and well organised. Surfaces
should be kept clear and everything should have a place.
Classroom furniture
 Appropriate for age/size of children
 Arranged in 4s to facilitate KAGAN groups
 Accessible, labelled storage to encourage independence – labels could also
be in French where appropriate
 Furniture which can be used for display
 Accessible book storage area
 Clean undamaged furniture
 Well positioned working clock/s (analogue, digital, Roman numerals
depending on Key Stage)
 Boards for writing on in a position which provides good visibility
 Minimalist approach to create space and light – use pale/neutral backing
paper
 Blinds
 Working computer and trolley
Book Areas
Book areas are relevant to the age group and contain high-quality texts. A love
of reading is promoted through the reading book corner which incorporates
creative displays that the children are involved in which reflects children’s
favourite books/authors etc
 Separate from main gathering area where possible
 Celebrates children’s work/views/opinions about books and authors
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Private space
Inviting and exciting posters, instructions, book reviews
Soft chairs and cushions
Well organised
Story props, puppets etc
Class books made by the children
Listening area

Books









Fewer regularly changed books
Arranged in categories(baskets) and some books in levels of difficulty
Book of the week
Quick reads
Quality new feeling
Multicultural/multilingual books
Non-fiction included
Focus weeks – author/genre

Resources
 Clean up to date, undamaged relevant resources
 Table organisers are stocked with resources for lessons and should include:
pencils/pens, rulers, rubbers, sharpeners, coloured pencils and purple
polishing pens
 Reflect multicultural, multilingual society
 Kept in clearly labelled, accessible storage
 Stored to specific subject
 Standard age-related resources in each classroom
Display
At Lily Lane we believe that display is important for the following reasons:
 To value and share children’s work to promote their achievement and
develop their self- esteem as learners
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 To provide opportunities for teaching and learning by showing the process
through which the work was developed
 To provide a stimulus for learning
 To be both a source and a resource for information and learning providing
the children with direct experience by providing them with the opportunity
to handle resources and artefacts
 To foster a positive attitude towards the environment
 To inform parents and visitors about the work which the children are doing
 To reflect the cultural and linguistic diversity of the school community.
Displays should:
 Have neutral/pastel backing paper and borders
 Have writing that is of the correct size so that it is readable and wherever
possible uses the school handwriting font
 Be interactive – have stimulating questions that the children can find out
about
 Contain books, photos, artefacts wherever possible
 Celebrate the children’s work and avoid templates and photocopied
resources
 Reflect the current learning in the classroom and cover the wider
curriculum
 Have a 3D element wherever relevant
General Requirements
Classroom welcome signs (A4 landscape) should be personalised to the class,
e.g class photos and welcome in languages spoken.
Display in public areas of the school will be co-ordinated around a theme during
the term. The theme will be decided upon by staff at the end of term ready for
next term.
Classroom displays will be planned as part of the term’s work and should
enhance and develop the planned curriculum.
All displays will be labelled either explaining processes which led to the finished
product or which stimulate the children’s interactions with the resources
provided.
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All displays will be maintained in good condition to foster a positive attitude to
the environment.
Over time all children will have their work displayed.
Displayed work will reflect a range of attainment.
There will be a range of work to reflect different curriculum areas.
Displayed work will be the children’s own work, reflecting individuality, and
templates should be avoided.
Within each classroom there will also be:

 A number reference area – this will include an interactive display that
includes Abstract, Pictorial and Concrete sections (see maths co-ordinator
for further guidance).
 School rules ‘Ready, respectful, safe’ displays are prominent and any class
charters/ codes of conduct etc are mutually agreed.
 A ‘Learning Pit display that includes the 4 keys.
 Word reference areas and working walls are at a child level and are easily
accessible.
 Science display related to current topic – lots of questions from the
children and what they would like to find out about. Books related to the
topic are displayed and are easily accessible.








 A small notice board, by the door, that should include:
A timetable
A class list
Table organisation – KAGAN seating plan
After school club register
A copy of the marking policy
A copy of the calculations policy
23

 A copy of planning or clear instructions of where to find planning on the
computer
 Fire safety instructions
 Where to locate information regarding any medical conditions.
 A visual timetable on display.
 The weekly ‘Learning Journey’ is prominent in the classroom (on a washing
line) that clearly states what the children will be learning about during the
week. It will include statements:
 In English we are learning…
 In Maths we are learning…
 In Science…we are learning…
 One other relevant learning journey if it is a main focus of the week.

Other Considerations
 A ‘help desk’ is available in each classroom which the children can be
involved in organising. It could include resources such as: dictionaries,
grammar definitions, paper, scissors, an atlas, maths equipment etc
 Technology is easily accessible and clear user guidelines are evident
(monitor off during inside lunchtimes or the teacher logs off). Internet
safety posters are displayed next to the computer.
 An independent working/writing area is promoted
 A PSHE area with the SEAL theme and a ‘blob tree’ is evident to promote
emotional health and well-being
 Interactive working walls are easily accessible to children where possible
 Staples and celloptape are not used on plastered walls, wooden furniture
or any other surfaces that could be damaged
 Windows are kept clear
 Labelling/writing on children’s workbooks should be written by the
teacher following the school handwriting policy or a school label will be
used
 Confidential materials, SEN folders, iPads and any personal belongings
should be kept in the locked filing cabinet in each classroom.
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Children take responsibility at the end of each session to tidy away
resources to the allocated places in the classroom. At the end of every
school day the inside and outside learning environment is left tidy.
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Appendix 2 - Marking Work
 The teacher is responsible for the marking of all children’s work.
 If a TA is working with a group of children, codes can be used on the work
as agreed in the marking policy. Positive comments and clear next steps
are the teacher’s responsibility.
 Through the marking of children’s work, the teacher is equipped with the
knowledge of how to take the learning further or whether reinforcement
is needed. Marking informs planning the next steps.
 Children should rule off their last piece of work to avoid wasting paper.
 The date and WALT are written and underlined at the beginning of each
piece of work. They may be written and glued into books for younger
children.
 Children are encouraged to always take pride in their written work and
presentation is mentioned in marking feedback (if appropriate). Where
handwriting is an issue, the teacher models the expectation and gives the
child time to practise.
 Teachers aim to give some positive feedback about the work followed by
clear next steps. This should be written as an arrow in Key Stage 2.
 This is written as a smiley face and an arrow in Key Stage 1. Again, the
feedback is written in sentences informing the child what was good and
then how they need to improve next time.
 All marking should model the handwriting that we expect from the
children, following our handwriting policy.
 We should mark in green.
 We should aim to write in child friendly language; in full sentences that
are punctuated correctly.
 The next steps are specific to the child and the lesson.
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 Teacher/child dialogue is encouraged. Teachers can reinforce or extend a
child’s understanding through asking questions such as: ‘Can you …’ ‘Show
me how to… ‘ ‘Try to…’ The child then completes what the teacher has
asked them to do therefore response times should be built into lessons.
 Children should be encouraged to self-evaluate where possible. This can
be done simply through faces of a consistent size or traffic lights, or can
be written responses, depending on the ability of the children. Do you
plan for this?
 Peer marking and evaluations should also be encouraged. Again, children
can write a positive comment followed by a next step. This should be done
in a different colour and initialled by the child.
 Where appropriate, we give ‘fix-it’ time for children to work on any
corrections or to answer any questions that the teacher may have written.
When does this happen in your lessons? Is it regular enough?
 Corrections and editing and improving work is completed in purple pen.
 High frequency words, if spelt incorrectly, should be pointed out to the
child and they should be given time to practise these. Sometimes, there is
a time to point these spellings out by using ‘sp’ and sometimes there is a
need to write them for the child and give them time to copy them.


Where appropriate, teachers put arrows in the margin so that a child
knows that there is a mistake somewhere on that line. The child has to
identify where the mistake is for themselves. This is all dependent on the
age and ability of children.

 We try to use as few worksheets as possible but when they are used, they
are trimmed and glued carefully into books.
 We try to avoid repetition; children practising the same concept is
unnecessary. Within lessons, we aim to ‘challenge’ our children and take
them further to ensure progression occurs.
 Children are set individual targets that are placed in the front of their
Literacy books (Year2-6). In each lesson, children are encouraged to unfold
these and remind themselves about what they are working on. They can
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also be referred to when the children self-evaluate. ‘Today I have
achieved…’
 In Maths, children focus on their targets in their Maths Passport.
 Checklists for self-evaluation are a way for children to focus on specific
points. There are a range available on Primary Resources relating to
different genres of writing or individual checklists can be created specific
to the lesson. Stamps are only used if they support AFL and are preferably
green or black.
 KAGAN structures are incorporated into lessons but children also need
time to regularly practise and record their ideas in their books.
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